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ABSTRACT 

There i s a lack of consensus in our society about the 
educational mission of our schools because society itself is in a 
period of transition about its own values, and this uncertainty 
translates to what it wants its schools to do. Also researchers in 
education have avoided topics that might help to inform public debate 
on educational matters, preferring instead studies that will appe^tl 
to a limited number of their peers in related educational fields. 
While the decisions regarding social goal and purpose rest with the 
society at large, educators and educational researchers have an 
important and appropriate role to play in helping to frame the 
questions of the relationship between the society and its educational 
institutions and in supplying certain information about what 
educators can and cannot do. (Author/JHF) 
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Perhaps you will permit me a eit of autobiographical 
reflection this evening. twenty years ago i was teaching 

HISTORY IN A NeW YoRK CITY HIGH SCHOOL^ ANC MY HUSBAi'lD WAS 
BEGINNING GRADUATE SCHOOL AT COLUMBIA UNIVERSITY. He HELD 
A FELLOWSHIP, UANFORTH FELLOWSHIP. GIVEN. THEN CHIEFLY TO 

mid-western young men of protestant persuasion, many of whom 
had married young, often their high school sweethearts, and 
had gone off with their native intelligence and lack of 
sor^histication to the major graduate schools of america. 
Some of those qualities applied to my husband: he was from 

THE mid-west; his FAMILY, AT LEAST, WAS PrOTEoTANT; HE HAD 
MARRIED YOUNG AND TO A FELLOW MID-WESTERNER. THEREFORE, 
THE PROVISION IN HIS DaNFORTH FELLOWSHIP THAT THE DaNFORTH 

Foundation would pay tuition costs if his wife wished to 
enroll in college or university courses indeed did interest 
us. The intent of the provision had been that husbands would 

BE advancing rapidly BOTH IN ACADEMIC MATTERS AND IN WORLDLI" 
NESS AND THAT SHREWD MILLER, WiLLIAM UANFORTH, FEARED THEY 
WOULD "outgrow" their MID-WESTERN WIVES. ThUS, HE PROVIDED 
FOR THE WIVES TO HAVE SOME ANALOGOUS EXP ERI-ENC-fi- BY ENROLLING 
IN COURSES SHOULD THEY CHOOSE TO DO SO . I WAS INTRIGUED BY 
SUCH A POSSIBILITY SINCE MY OWN HISTORY TRAINING COULD STAND 
STRENGTHENING NCW THAT I WAS TEACHING FIVE HISTORY COURSES 
DAILY, 

flY CHOICE OF COURSES IN HISTORY AT COLUMBIA WAS DETERMINED 
BY ONE VITAL CONSIDERATION: WHAT WAS OFFERED AT THE HOUR 



THAT MY HUSBAND COULD BABY-SIT WITH OUR TWO YEAR OLD DAUGHTER. 

This must be a time when he was not in class and I was not 
TEACHING, The ma<3Ic hours were Thursday^ 4 to 6^ and I 

COMBED THE COLUMBIA CATALOGUE FOR A HISTORY OFFERING AT THAT 
HOUR. I FOUND ONE^ A SEMINAR IN AMERICAN SOCIAL AND EDUCA- 
TIONAL HISTORY SINCE 1875. It REQUIRED PERMISSION OF THE 

instructor^ and i set about finding the instructor to gain 
the necessary permission. 

i was somewhat disconcerted when i discovered that the 
instructor for this course in the graduate faculties history 
Department at Columbia had his office at Teachers College. 
I had the familiar skepticism for professional educators. 
I had^ in fact, ventured to Teachers College earlier to 

CONSIDER TAKING ADDITIONAL WORK IN GUIDANCE BUT HAVING, BEEN 
told THmT I WOULD HAVE TO WAIT TWO MONTHS FOR AN APPOINTMENT 

with one of the faculty to discuss- such-a p.qasibillty, i 
concluded that i had better rematr'wrth-the~arts-and "sci ences 
ds»artments. but, the only history offering available on 
Thursday '4-5, my magic time, was taught by the man with the 
OFFICE at Teachers College so I want to see him. He was 

CORDIAL, inquired WHY I HAD CHOSEN THAT COURSE (I DIDN't 
TELL HIH OF MY BABY-SITTING REQUIREMENTS BUT MANIFESTED A 
PARTICULAR INTEREST IN LATE 19tH CENTURY AND TWENTIETH 
CENTURY HISTORY - AN INTEREST I SUBSEQUENTLY DEVELOPED!), 
AND FINALLY THE PROFESSOR, WHOSE NAME I HAD NOT QUITE IDENTI- 
FIED, EXPLAINED THAT THIS SEMINAR REQUIRED SOME KNOWLEDGE OF 



THE HISTORY OF EDUCATION. "HaD I EVER STUDIED THE HISTORY' 
OF EDUCATION?/' HE ASKED. WiTH SOME EMBARRASSMENT I 
ACKNOWLEDGED THAT I HAD INDEED ONCE TAKEN SUCH A COURSE^ 
ONE^ FRANKLY^ THAT I HAD FOUND MONUMENTALLY BORING, ThE 
PROFESSOR THEN INQUIRED^ MOST REASONABLY^ WHAT I HAD READ 
FOR THE COURSE. MY EMBARRASSMENT DEEPENED WHEN ALL I COULD 
RECALL WAS A TEXT BY "BUTTS AND SOME OTHER MAN." ThE YOUNG 
PROFESSOR GAVE ME A SEARCHING LOOK^ APPARENTLY CONCLUDED 
THAT I WAS AS NAIVE AS Mr, DaNFORTH HAD FEARED THE WIVES 
OF HIS FELLOWS WERE LIKELY TO BE^ BUT ADMITTED ME TO THE 
COURSE. The interview ENDED^ but I headed straight for THE 
LIBRARY CARD CATALOGUE DOWN THE HALL FROM THE PROFESSOR'S 
OFFICE FOR I SENSED THAT I OUGHT TO ESTABLISH QUICKLY WHO 
THE SECOND AUTHOR WITH R. FrEEMAN BuTTS OF A HT.qTnRY OF EnU-^> 

rATTON TN Amfrtcan Culturf WAS. It was^ of course^ Lawrence ' 
A. Cremin^ the professor who had just admitted me to the 

HISTORY SEMINAR. 

For A VARIETY OF REASONS^ MOSTLY NOT OF MY OWN INTELLECTUAL 

curiosity, i wrote a paper for that seminar on the progressive 
Education Association. That paper became the genesis of my 

thesis -and later of-a book on' the- pea r • i-wish that i-could - 

say that i had had the good judgment to choose such a topic 
•because of the marvellous introduction that it provided to 
the educational issues current in this country during the 
b\rly and middle years of this century, i did notj i wrote 
on it because someone needed to and the records were avail- 
ABLE AT Teachers College and therefore conveni,ent to a young 



mother with few opportunities to travel to archives. 
The end of the fifties and the early sixties was a 

YEASTY time TO BE AT TeACHERS COLLEGE. PARTICULARLY THEY 

were a yeasty time to be studying the progressive education 
Association and the context in which it existed. One could 
still meet and talk with persons^ who had played leading 
roles in the pea and^ of greater interest to me^ had wrestled 
with the fundamental question of the role of the educational 
institutions in american and other societies, i met william 
Heard Kilpatrick^ George Counts^ Isaac Kandel^ John Childs^ 

AND MANY OTHERS. ThESE WERE EDUCATORS WHO HAD GIVEN PROFOUND 
attention TO THE RELATIONSHIP OF SCHOOLS TO THEIR SOCIETY, 

and i found that issue considerably more interesting than i 
did some of the pedagogical peregrinations of the pea. 

During the summer of 1961 my family and T returned from 

A year/most of which had been spent in the USSR WHERE MY 

HUSBAND HAD BEEN AN EXCHANGE STUDENT AT MOSCOW UnP/ERSITT, 

We CAME HOME BROKEv NOT SURPRISINGLY. ThAT SUMMER MY HUSBAND - 

analyzed voice of america tapes, and i went to teachers "college 
to see if i- -could be hi red-as- a -teach ifjg ass-istant-^for anyone. 
Jay Butts was teaching that summer and he agreed to take me 
ON. The courTe was known^ as 200 FA, The School and- Society, 
and that must have been one of the ust times the course was 
offered. It had been the kernel of the old Foundations of 
Education curriculum that had been developed at Teachers 
College in the 1930' s, 



i was delighted for the wrong reason, i was first glad 
for the moneyj then i learned how fortunate i was to be able 
to participate in an intellectuai. activity that had originated 
several decades before and to participate in it with a man 
who had been part of the full development of the effort. 
Fresh from my first trip abroad^ and one then rather unfamiliar, 
TO Americans- an extended period of residence in- the Moscow 
University dormitories - I was ripe to consider issues of the 

RELATIONSHIP OF SCHOOLS TO THEIR SOCIETY, THE EXTENT TO WHICH 
THE SOCIETY SHOULD DETERMINE THE VALUES TO BE TAUGHT IN THE 
SCHOOLS AND THE EXTENT TO WHICH THE SCHOOLS^ AS GEORGE CoUNTS 
HAD URGED NEARLY THREE DECADES EARLIER, - IN 200 FA, SHOULD LEAD. 
IN BUILDING A NEW SOCIAL ORDER. I WAS ALSO STRUCK BY THE DIF- 
FERENCES BETWEEN THE TOTALITARIAN SOCIETY THAT THE SOVIET UnION 
ASSUREDLY WAS ANU THE. DEMOCRATIC SOCIETY/ DESPITE ITS" LAPSES/ ' " 
THAT THE UNITED STATES WAS. 

The EARLY I960' 3 -WAS' NOT A FROPmOLTS^MOMENr-TO-. JRSUE' 

THESE KINDS OF INVESTIGATIONS, FoR THOSE OF US IN SCHOOLS 
OF EDUCATION THE ARGUMENT BETWEEN THOSF WHO FAVORED AN APPROACH 
TO THE STUDY OF EDUCATION THROUGH THE "FOUNDATIONS" AND THOSE 
WHO BELIEVED THAT APPROACH HAD BECOME ARIP AND THAT A^ DISC T- *'' 
PLINARY ONE WAS PREf^i^AfiLE- WAS- JUST DEVELOP I NG-,- -ThE. Di^PUTE-- 
SOMETIMES BECAME ENMESHED IN ISSUES OF PROFESSIONAL STATUS, 
RATHER THAN QUESTIONS OF METHODOLOGICAL MERIT. Ln SHORT, 
THE FOUNDATION VS. DISCIPLINE ISSUE TOOK ON MANY OF THE 
CHARACTERISTICS OF AN ACADEMIC ARGUMENT^ ONE THAT MEANT MUCH 



MORE TO THE MEMBERS OF THE ACADEMY THAN IT DID TO STUDENTS, 
THE EDUCATIONAL WORLD, OR THE PUBLIC. ThE DISCUSSIONS PRO- 
VOKED MUCH HEAT, SOME LIGHT, AND SOME NEW ORGANIZATIONS, ' 
INCLUDING THIS ONE, THE AMERICAN LDUCATIONAL STUDIES ASSOCIA- 
TION. Like the PEA, which was founded after most of the 

LINES had been DRAWN IN THE ARGUMENT ABOUT PROGRESSIVE EDU- 
CATION, SO AESA, ESTABLISHED IN CAME INTO BEING AFTER 
THE INITIAL BATTLE LINES HAD BEEN DRAWN. UnLIKE THE PEA, 
HOWEVER, AESA NOW HAS THE OPPORTUNITY TO ADDRESS THE FUNDA- 
MENTAL ISSUES IN American education at a time when the public 

IS AGAIN concerned AND UNCERTAIN ABOUT EDUCATIONAL DIRECTION. 

That is an unusual opportunity. 

My plea; then, -mis evening is ™t those of us who are interested 
IN the reutionship of our educational institutions in our society 

address those issues forcefully, responsibly, and PUBLICLY, so MUCH 
OF our discussion IN THE PAST HAS BEEN FDCUSSED ON EACH OTHER, NOW, -IT 
SEB^ TO ME, IS THE TIME TO SHIFT OUR CONVERSATION FRCM THE AMBIIC 
ARENA, WHERE WE RUN IhE DANGER OF LETTING OOT CONVERSATIONS BECCME AR"ID~~ " 
OR AT WORST IRRELEVANT TO Tr€ EDUCATIONAL ISSUES OF THE DAY, AND INSTEAD 
TURN OUR ATTENTION TO THE LARGER QUESTIONS OF IhE RELATION OF EDUCATIONAL 
INSTITUTIONS AND THE SOCIETY.-- - 

A PRINCIPAL CAUSE OF THE ft^ESSIVE EDUCATION AsSDCrATION'-S" " " 

DEMISE WAS ITS ISOLATION FROM THE REAL WORLD OF EDUCATIONAL ISSUES IN 
THE I^ORTIES AND THE FIFTIES. ^DESEGREGATION CASES THAT CULMINATED 

WTO Brown v. Board of Education in 1954 came ;^nd went without signifi- 
cant NOTICE FRori the PEA. At JhE time the PEA was more concerned with 



wr.H WHETVIER ITS HEADQUARTERS SHOULD BE IN UrBANA OR COLLWBUS. ThE 1945 

Harvard Red Book> General Education in A Free Society , presumably a sub- 
ject OF SUBSTANTIAL INTEREST TO AN ASSOCIATION WHOSE PREEMINENT CONCERNS 
HAD BEBi OJRRICUUM REFORM AND THE ROLE OF EDUCATION IN A DEMOCRACY, 
RECEIVED ONLY SCANT ATTENTION IN A MONTHLY COLUMN OF THE DIRECTOR. ThE 
REPORT STIRRED WIDE DEBATE IN IhE LARGER ACADEMIC COWUNITY, TVO PARTI- 
CULARLY TRBiCHANT AND WIDELY READ CRITICS BEING JACQUES BaRZAN AND F. 0. 

Mattwiessen. In t>€se two cases the PEA ignored subjects that were 

CENTRAL TO T>€ EDUCATIONAL DEBATE IN THE NATION AND THEREBY ISOLATED 
ITSELF AND, MORE IMPORTANTLY^ REMOVED FROM THE PUBLIC DEBATE THOSE OF ITS 
^€MBERS WHO GAVE THEIR PRINCIPAL PROFESSIONAL ENERGIES TO THE PEA. ThE 
QUALITY OF EDUCATIONAL DEBATE WAS NOT AS HIGH IN THE Ws AND 50's AS 
IT WOUUD HAVE BEEN IF PERSONS, SUCH AS THOSE IN THE FOUNDATIONS OF EDUCATION 
WHO WERE THE LEADERS OF TVE PEA, HAD PARTICIPATED. I BELIEVE THE DEBATE 
WOULD HAVE BEEN BETTER AND THE SUBSEQUENT POLICIES WISER IF PERSONS WITH 
TRAINING IN THE FOUNDATIONS HAD BEEN MORE ACTIVE IN IT. 

1 RAISE THIS HISTORICAL-ANALOGY WITH THE PEA NOT BECAUSE X^EE- AN- 
IDENTITY BETWEEN T>iE PEA OF 25 OR 30 YEARS AGO AND fHE AESA OF TODAY. 
The PRINCIPAL SIMILARITY IN MY VIEW IS THAT BOTH ORGANIZATIONS ATTRACTED - - 
PERSONS WITH INTERESTS- IN JHE-EOUNDATICNS J3F. EDUCAIIOfiUm.THESB.TV<X.EEBIOD$ 
AND THAT IN B0T>1 INSTANCES THE PERSONS IN FOUNDATIONS HAVE" PREFERRED' TO 

DIRECT JHEIR PRINCIPAL PROFESSIONAL ENERGIES_TO THEIR- PROFESSION^ ^iARROWLY 

DEFINED^ RATHER THAN MORE BROADLY DEFINED, ThE ISSUES WE AS A SOCIETY 
FACE TODAY IN EDUCATION ARE SO IMPORTANT THAT THEY REQUIRE THE ATTENTION 
OF AS MANY KNOWLEDGEABLE PERSONS AS WE CAN GET. 
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For exwle, we ought not to leave vital questions to be resolved by 
state legislatures mandating minimal competency testing withdut providing 
twe legisutors more information imi we professionals generally have done 
in the past about the umitations of testing and the consequences of utilizing 
test results for diploma purposes, host of the professional educators who 
have spoken to this topic are local or state super intende^^ts of schools or 

Pi'BUC INSTRUCTION. ThEIR TESTIf-lONY CAN BE DISCREDITED^ SHOULD CRITICS 

choose to do soy on the basis that they d0,not want to be held accountable 
for the instruction given in their schools. on the whole> university . 
professors from the foundations of education fields have not participated 
actively in these discussions^ although their pr 3pective could be a very 
useful one especially since their views might not be considered as suspect 
in protecting their own profession as imt of a school superil^nbdent. but 
that is not where our professional energy has gone. perhaps more of it 
should be directed at those kinds of issues. 

This seems to me a particularly importanY time to raise this matter, 
for the issues of -the ■ relationship ''betvee^-the*-socrety--anir-its-educa " 
institutions have rarely been more poignant than they are now, i am struck 
today by the lack of consensus in our society about our educational mission.., . 

If WE ASK THE SIMPLE AND PERpiNIAL QUESTION. "WhAT DO WE WAJ^ OUR SCHOOLS 
TO DO?* T}€RE IS NO EASY OR FAMILIAR -RESPONSE. ^l-BFLI EVE THAT ISJBJE - . — 

FOR AT LEAST TWO REASONS: GJ ThE SOe-l€TY- ITSELF -IS IN A PB?IOD OF ~ ■ 

TRANSITION ABOUT ITS OWN VALUES AND THIS UNCERTAINTY TRANSLATES I.^tlEDIATELY 
TO WHAT IT WANTS ITS SCHOOLS TO DO. LEAVING EDUCATORS RESPONSIBLE FOR 
ADMINISTERING AND TEACHING IN THOSE SCHOOLS IN A STATE OF PROFOUND 
AMBIGUITY ABOUT WHAT THE COMMUNITY EXPECTS FROM THEM AND THEIR 



scHd&LS. (2) Researchers in education^ both in rdundations and olttside 

IT^ GBJERALLY HAVE ESOIEWfeD TDPICS "mAT MIGHT HELP TO INFORM PUBLIC 
DEBATE ON EDUGS^TIONAL MATTERS,' PREFERRING INSTEAD STUDIES THAT WILL APPEAL 
ONLY TO A LIMITED NUMBER OF THEIR PEERS, PEERS EITH?? IN RENTED EDUCAr 
TIONAL FIELDS OR lU THE ARTS AND SCIENCES. 

IV PRINCIPAL ARGUMENT THIS EVENING IS THAT SOCIETY NEEDS TO REACH 
A GREATER DEGREE OF CONSENSUS THAN IT NCW HAS ABOUT HOW ITS GOALS AND 
PURPOSE MAY BE REFLECTED IN ITS EDUCATIONAL INSTITUTIONS. WHILE THE . 
DECISIONS REGARDING SOCIAL GOAL AND PURPOSE REST WITH THE SOCIETY AT - 
LARGE, EDUCATORS AND EDUCATIONAL RESEARCHERS .HAV^, AN IMPORTANT AND^. 
APPROPRIATE ROLE TO PLAY IN HELPING TO FRAME THE QUESTIONS OF THE RELA- 
TIONSHIP BETWEEN THE SOCIETY AND ITS EDUCATIONAL INSTITUTIONS AND IN 
SUPPLYING CERTAIN INFORMATION ABOUT WHAT EDUCATORS CAN AND CANNOT DO. 
In SHORT, I AM CALLING FOR A REENTRY INTO PUBLIC DISCUSSION OF EDUCATORS 
TO SPEAK CANDIDLY AND INFORMATIVELY ABOUT EDUCATIONAL INSTITUTIONS, 
THEIR POJENTIAUTIES AND THEIR LIMITATIONS. PROBABLY THE GROUP OF ©UCA- 
TORS BEST EQUIPPED TO PARTICIPATE 4N THIS -SOCIAL -DEBATE ARE YOU, -PERSONS-- 
WHO BY TRAINING AND INCLINATlDNJdAVE.LDOi^ AT EDUCATION JN A.BRQAD 
PERSPECTIVE. 

Having stated' my two assertions, let me develdp each. First, I 

THINK WE HAVE MANY EXA^PLES AROLWD-US OF- THE UNCERTAINTY WITH WHICH - - — 
SOCIETY VIEWS ITS OWN .EDUCATIONALJ/ALLIEa.^J^EC^I^X A RRESS J^ELEASE.-™ — 
ANrmCING THE RESULTS OF THE LATEST GaLLUP PoLL ON THE ATTITUDES OF 
THE PUBLIC TOWARDS THE SCHOOLS CROSSED MY DESK. OnE COULD ALMOST SEE 
THE ANGUISHED EXPRESSION ON THE FACE OF THE PERSON ASSIGNEZ^ TO WRITE 
* THE PRESS RELEASE SEARCHING THE DATA FOR SOME CLEAR CUT STATISTIC WHICH 



might make a catchy lead une for the release. 

There was such information in the poll results. • 

YeS> there was an irfTEREST IN BACK TO BASICS, BUT NOT REALLY AT 
the EXPENSE OF SO-CALLED. EXTRACURRICULAR ACTIVITIES. 

There was evidence that the public thought there ought to be more 

"DISCIPUNE" in the schools, but there WAS AS MUCH SUPPORT FOR INSURING 
that SCHCOLS .WERE'T^APPY^ NURTURING PLACES WHERE EACH CHILD RECEIVED 

concentrated individual attention. 

Respondents were-concerned about perceived udwering of skills in 

T>€ three "^'s" but at THE SAME TIME THEY WANTED THE SCHOOLS TO USE THEIR 
INFLUENCE TO CCf^T AIXOHOL AND DRUG ABUSE/ TO INSURE SAFE DRIVING HPBITS, 
AND TO GUARANTEE THAT YOUTH WOULD BE MORE RESPONSIBLE AS CITIZENS. 

All OF YOU are, of course, familiar with the tendency IN America 

TO EXPECT THAT OUR SCHOOLS CURE A NUMBER OF ILLS AND PROVIDE A NUMBER" 
OF SERVICES WHICH ARE NOT DIRECTLY RELATED TO BASIC LITERACY. ThIS 
SITUATION STILL EXISTS, AND IT IS STILL TRUE THAT MANY OF THESE "FIXES" 

which the society expectstt^-^the sch0ocs-t«?£ benmrsddjt^ 

schcols. themselves. frequently", ihey involve "issues which db^ the ~ ' 

attention of major parts '0f^the1?est-0fnte" s0gietyr~ 

Some want the schools to solve the unemployment problem of teenage , 
yom) NOT ukely when the schools do not control the econow, 

Others mn the schools to inculcate in the young rigorous work 

habits as in the legend of the 'Dia<ENSIAN300KKEEPEK;HNOT LIKELY BHEN " ' 



when permissiveness reigns in t}€ society. 

Still other want the schools tc give the young a clear sense of values 
and purpose; not likely when their families and communities ca^^i nov agree 
UPON SUCH ccrr.n>erTs. 

Yet there have been historical moments when tt€re were clear requests 
for solunons to societal problems when these requests were clear and un/>m- 
bi6u0us> when other elements in the society coopehated^ and when they. were 
consistent wto educational gc^lsy and t>ien^ 'the schx-l^ responded well. 

' For INSTANCE^ THE EARLY TWENTIETH CENTURY EFFORTS TO "/^MERICANIZE" 
IMMIGRANT CHILDREN CLF-ARLY WERE SUCCESSa'L. It- SHOULD BE-NOTED THAT IN - 
THIS C^E TW3 IMPORTANT CHARACTERISTICS OBTAINED: ThERE WAS DISCERNABLE 
AGREeiENT IN THE SOCIETY ABOUT WHAT WAS WANTED FROM EDUCATIONAL INSTITUTIONS^ 
AND THE TASK AT HAND WAS WITHIN THE COMPETENCE OF SCHOOLING. 

The CURRENT ABSENCE OF CONSENSUS ABOUT THE PURPOSES OF SCHOOLING 
MANIFESTS ITSELF IN AT LEAST THREE WAYS. FlRST^ THERE IS NOT CLEAR AGREH-ENT 
ABOinr WHAT SHOULD BE TAUGHT. TENSION BETWEEN THE NECESSITY FOR ACADEMIC 
SUBJECTS- AND TVIE DBW©- FOR" THE SCHOOtS TO'EXERr^SOeiST GaiI3ANCE~REMAINS .''^ ' 

The incentive system in the schools J3y as a result of this tension^ some- 
what SKEWED. - Prestige and MDNE/-i^AND^R0BABL'^M0STr4MPeR3:AN^^ 

IN ARRANGING ONE'S SCHEDL'LE^ . TOa-EREQUENTLY^-HAVE MDT-ACCRUED -T0-T>€- 

conscientious XLASSS0CMJ;B^CHER..WH0^41AY-m AP©- DAV!^OQXpAND:^YEAR^TN -AND^ ~- - 
YEAR OUTy INSURES THAT-GENB^TIONS-OF CHItDREN -ARE WELL-EDUGATEDt- -— - 

We still see the effective English teacher lured into the seemingly 

HIGHER STATUS WORLD OF GUIDANCE AND COUNSELING^ OR THE DEDICATED SOCIAL 
STUDIES TEACHER DISCOVERING QUICKLY THAT HIS SERVICE (I PURPOSELY DID NOT 
SAY -"his or HER'O is iMORE HONORED AS ATFJXfTBALL COACH^. WE- SEE DYNAMIC - : 



ELEMENTARY TEACHHRS STRIVING TO BECOME ASSISTANT PRINCIPALS; 
AND MATH INSTRUCTORS ABANDONING SUCCESSFUL CAREERS IN TEACHING 
ALGEBRA IN ORDER TO MOVE TO THE CENTRAL OFFICE TO DEAL WITH 
BUDGET AND NOT CHILDREN. 

I AM NOT SAYING THAT ANY OF THESE CHANGES IS UNWORTHY^ 
ONLY THAT THEY EXEMPLIFY TKE CONTINUING PHEN0.?1EN0N TO MOVE 
FROM SUCCESS IN THE CLASSROOM TO SOMETHING ELSE. ThIS^ I 
BELIEVE^ WOULD HAPPEN LESS FREQUENTLY IF THE SIGNALS FROM 
THE SOCIETY WERE LESS MIXED. 

A SECOND SET OF AMBIGUOUS SIGNALS WHICH THE SCHOOLS ARE 
RECEIVING HAS TO DO WITH THE RELATIONSHIP BETWEEN SCHOOLING 
AND SOCIAL MOBILITY. We HAVE IN MANY CASES FORGOTTEN THAT 
ONE REASON HISTORICALLY THAT SCHOOLS HAVE BEEN EFFEC-TIV-E- IN - 
BRINGING ABOUT BETTER SOCIAL AND ECONOMIC STATUS FOR STUDENTS " 
IS THAT THE SCHOOLS HAVE PROVIDED THE ABILITY TO READ AND 

WRITE, TO MANIPULATE SYMBOLS -AND. TO MAKE INDEPENDENT J UDG- - 

MENTS — IN SHORT THE SCHOOLS HAVE CONCENTRATED ON LITERACY 
BROADLY DEFINED — AND IN SO DOING UPWARD SOCIAL MOBILITY HAS 
SOMETIMES. B£EW.JHE.ilESULI^ ^CU AL MDBJi.U.Y^\S. MUCH^-EAS I£R. 
WHEN ONLY A FRACTION' tjr THE POPLrLATim GRA-DUATED-FROM-H I GH " 

SCHOOL — LESS THAN 50% OF THE AGE GROUP. iJNTIJ_1148. Al^D 

LESS THAT 257o OF THE AGE GROUP GRADUATED FROM COLLEGE AS 
RECENTLY AS 1970. FREQUENTLY^ IN RECENT YEARS WE HAVE CON- 
FUSED SCHOOL ATTENDANCE ALONE WITH SOCIAL MOEILITY/ FORGETTING . 
THAT A WIDE VARIETY OF OTHER^ACTGRS BESIDES -vSCHOatrPTGH^ELP -7 

o 

ERjC TO DETERMINE UPWARD MOBILITY OR ITS ABSENCE. 

1/ 



A THinn AND RELATED AREA OF AMBIGUITY IS THE SIGNAL 
THE SCHOOLS ARE RECEIVING ABOUT THE LEVEL OF LITERACY THEY 
ARE EXPECTED TO INCULCATE. OnE OF THE FEARS I HAVE ABOUT 
THE MINIMUM COMPETENCY MOVEMENT IS THAT ITS SIGNALS ABOUT 
THE MINIMUM WILL OVERRIDE THE SIMULTANEOUS NEED IN THE SOCIETY 
THAT STUDENTS BE EDUCATED TO EVEN HIGHER LEVELS. At THE VERY 

time when survival in the world of work necessitates higher 
and higher levels of education^ political bodies across 
America are demanding and in some cases determining, in a 

VERY specific WAY, MINIMUM STANDARDS. I HOPE THAT WE CAN USE 
MINIMUM STANDARDS TO HELP US MEASURE THE SUCCESS WE ARE HAVING 
IN HELPING STUDENTS ACHIEVE THEIR MAXIMUM POTENTIAL. ThE 
SIGNALS FROM THOSE ADVOCATING MINIMUM COMPETENCY TESTING ARE 
NOT CLEAR ON THAT ISSUE. ThE NEEDS- OF- THE WORKPLACE-FOR 
HIGHER AND HIGHER LEVELS OF EDUCATIONAL COMPETENCE ARE CL"EA7R. , 

^0 LET ME INSERT ANOTHER SPECIFIC EXAMPLE 0F_ THE AMB I-— 
GUOUS SIGNALS WHICH OUR SOCIETY GIVES TO OUR SCHOOLS; SEX 
EDUCATION. 
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In the nineteb^ sixties \ve saw a significant change in 
attitudes towards sexuaqty. some have argued that yolfth has in 

FACT LED THE ADULT SEGI^IT OF THE SOCIETY AWAY FRai TRADITIONAL 

notions of morauty,, at^d the result has been a general loosening 
of our attitudes about what is f^ral and what is not. 

Perplexed about what its cwn values should be> the adult 
society has as it usually does, turned to the schools to address 

THE ISSUES. The signal was given that THERE SHOULD BE MORE SEX 
EDUCATION. BUT> AS IS THE CASE WHEN THE SOCIETY IS UNSURE OF ITS 
OWN VALUES, WE HAVE IN FACT PUl' OUR EDUCATIONAL SYSTB1 IN THE 
EXTRBIELY DIFFICULT POSITIOf^ OF TRYING TO DEVELOP AM EDUCATIONAL 
PROGRAM CONGRUENT WITH UNARTICULATED GOALS, INEVITABLY AND, I 
THINK UNDERSTANDABLY, WHB>I THE SCHOOLS ARE HANDED SUCH A VALUE 
LADB^ ISSUE WITH NO PARTICULAR AQ^EH^NT IN THE SOCIETY ABOUT HOW 
TO HANDLE IT, THE SCHOOLS TAKE A POSITION AS NEAR NEUTRAUTY AS 
THEY CAN FIND. OffiER PRESSURE TO "DO SOMETHING ABOUT" SEX EDUCATION 
AND RECEIVING NO CLEAR SET OF STANDARDS, THE SCHOOLS TURT^ED^COMPLI-" 
CATED Arc DIFFICULT MORAL-AND PHILOSOPHICAL QUESTIONS SURROUNDING " 
HUrV\N SEXUALITY INTO SINPLE SCHEMATIC DIAGRAMS. Vfe HATRED THE 
SCHOOLS A COMPELUNG' ETmCAL'ANirEMOnONAL SUBaECT WITH" THE" 
IMPLICIT UNDERSTAf^ING THAT INSTRUCTION IN THE SUBJECT SHOULD BE 
"value free" BECAOSr THERE" WAS 'ABSENCrOF-CONSENSGS-ABOOTTHE 
VALUES. Of course, such U\CK of CONSENSUS IS '.*WAT SBfT THE 
SUBJECT TO THE SCHOOLS IN THE FIRST PLACE. 



This first assertion^ then^ im we are in a period ucking 

CONSENSUS ABOUT THE PURPOSE OF SOHOOUNGv IS PRELUDE TO THE SECOND 
THAT RESEARCHERS IN EDUCATION HAVE AVOIDED TOPICS WHICH MIGKf HELP 
INFORM IF NOT RESOLVE THIS AMBIGUITY AND HAVE TENDED INSTEAD TO 
CONCENTOTE ON STUDIES WHICH APPEAL TO THEIR PEERSy EITHER IN 
RELATED EDUCATIONAL FIELDS^ OR IN THE ARTS AND SCIENCES. 

Of COURSE> there is necessary disparity BETWEEN DEBATES 
AMONG ACADEMICS AND THE LARGER ISSUES OF EDUCATION IN THE SOCIETY, 
My ARGUMENT IS THAT AS WE CHOOSE TOPICS TO BE ADDRESSED^ THEY OUGHT 
TO FLCW MORE OFTEN FROM THE FUNDAMENTAL PROBLEMS WE ARE HAVING IN 
DEFINING OUR EDUCATIONAL GOALS AND LESS FROM THE FASHIONS OF ACADEME. 

I WOULD ARGUE FURTHER THAT THE MEMBERSHIP OF AESA IS UT^IIQUELY 
QUALIFIED. TO INFORK. PUBLIC DEBATE- BECAUSE- 0F_. YOUR SPECIFIC- FOCUS CN-^- 
THE SCHOOLS AND SOCIETY, As MY AUTOBI0GRAFHIGAIFRBWRKS=--INDrCATEi"- 

I AM NOT UNAWARE OF THE DISTINQUrSHED HrSTORY OrEFFOKTS BY YOU" 

AND YOUR PREDECESSORS IN THFS AREA. LtH I NiO- HOWEVER/. THAT WEJW- 

continually remind ourselves that the legitimacy of these efforts 
stems frcm the degrettq which'tlcsf- inform: soaetal:debater-':.-as a - 

veteran of many battles about whether .history. of: ebucatlon_lql is 

more appropriate ttian school" and' soctety-io^'or- whehher-fsychol^ 
Theory Frcm Wiluam James to B. F. Skinner .ought to_be replaced 
in t>e catalogue with the new interdisciplinary course recently 
remodeled by the all-faculty core curriculum catllttee^ i also 
know that it is easy sactimes to be distracted. 



I AM REMINDED^ HOVEVER^ THAT DeWEY WAS m EARLY ACTIVIST IN 

THE /teicAN Federation of Teachers and that Counts was a kncwuedge- 

ABUE participant IN POLITICAL ACTIVITY SURROUNDING EDUCATION ISSUES 

IN ffew York Cm. I am not advocating that you ought to rush out 

TO DECLARE CANDIDACY IN THE NEXT SCHOOL BOARD ELECTION^ BUT I DO 
THINK THAT PRECISELY BECAUSE WE LIVE IN A PERIOD WHEN THERE IS 
SUCH NEED TO CLARIFY BASIC ISSUES ABOUT EDUCATIONAL PURPOSE^ WE 
SHOULD BE TAKir>iG AS MANY CUES AS POSSIBLE FROf-l A VARIETY OF 
ESSENTIALLY POLITICAL BODIES WHEN WE CONSIDER THE ISSUES WE 
ADDRESS. AgAIN^ I AM NOT ADVOCATING THAT YOU BECOME HIQH CLASS 
JOURNALISTS CHASING CURRENTLY HOT TOPICS AND PRODUCING ELEGANT 
ANALYSIS FOR THE ("IeW YoRK TlfCS MAGAZINE (ALTHOUGH IN SOME CASESj 
THAT MIGHT BE AN IMPROVE^e^). • 

It is PRECISELY BECAUSE YOQ ENJOY THE 'LUXURY-OF ^mTE^PLATION " 
AND OF KNOWLEDGE OF MANY DIFFERB-JI FIELDS Of- SIUUY^ THAT YOUR" " 
PERSPECTIVE IS NECESSARY IK^ THE CURRENT SCENE* 

'The fact that AESA membership includes those KNCtVLEDCEABLE- 
IN SO MANY DIFFERENT.AGABaiIC SUBtiEGTScStiAfHNG Ar^aMON-FOCUS-^-^i- 
EDUCATIONAL ISSUES J S BASSET- OF ENORMOUS J/ALUE*-S0MEnMES:I~l 
THINK WE TEND TO DIYIIlE-JSSUES m-AClJNa^- THEiIUSClPLINES-lN-SUCH - 
A WAY THAT.-THE TOPIC. I AM SUGGESTINGj -CLARI FYJNG BJUCATIOHAL -GOALS- 
AS THEY ARE DEFINED BY-QUR-SYSTEM "OF LAT AND" LOCAL CONTKOU BEOJNGS 
TO THE POLITICAL SCIENTIST^ WHILE TOPICS WHICH INVOLVE DIRECT 
ANALYSIS OF ALREADY EXTANT TEACHING AND LEARNING PROCESSES BELONG 
TO PSYCHOLOGY- AND.iQCIOIj:xr<'a-._RjRIHER WE. TEND SOMETIMES^ . ALTHDUGH - 
I THINK LESS NOW THAN IN THE- PAST. TO VIEW THl PROCESS \«?EBY THE 



various other -arts and sciences disciplines relate to 
education as essentially a matter of curriculum development. 
Anthropologists work on designing anthropology curricuu 

FOR THE schools RATHER THAN ON BRINGING TO BEAR THEIR 
knowledge of ETHNOGRAPHY TO STUDYING THE WAYS IN WHICH OUR 
SOCIETY SHAPES ITS SCHOOLING. I USE THE ANTHROPOLOGY 
EXAMPLE, OF COURSE, BECAUSE IT ILLUSTRATES WELL A FIELD 
WHERE THE TRANSITION FROM CURRICULUM DEVELOPMENT TO ENGAGE- 
MENT IN POLICY ISSUES HAS RECENTLY BEEN SO DRAMATIC. 

At THE National Institute of Education we are, of 

COURSE, FACED WITH THE SAME SET OF PROBLEMS. HOW DO WE 
design and SPONSOR RESEARCH WHICH WILL ADDRESS ISSUES OF 
EQUITY AND IMPROVING LOCAL EDUCATIONAL PRACTICE? ThESE 
ARE THE ISSUES WHICH OUR CONGRESS rONAtWNDATE"EMPHAS-I ZES" 
AND ONES WHICH I BEL I EVE ~ARE THE "FEDERAL 'EDUCATIONAL" RESEARCtf 
ISSUES, How DO WE ENSURE THAT THIS WORK-INFORMS PUBLIC 
DE'^TE AND IS HELPFUL TO- THOSE WHO- MUST -DEAL- WITH THE 
QUESTIONS OF WHAT OUR SCHOOLS -SHOULD BE DOING? 

Let ME USE our equity mandate as:an;example,:. not-Only^t 

OF THE ISSUES WH ICH ,WE-AT :NI£ FACE,.^UX::WHICH- ALL iQF. US^ ^ 
concerned WITH- THE STUDY --OF EDUCATIOI^-FACE . - ACH-I EVIMG . 
EDUCATIONAL EQUITY CLEARLY IS ONE OF, IF NOT THE PREEMI- 
NENT CHALLENGE OF OUR SCHOOLS. IT ALSO 



HAPPENS TO BE AN EXCHLLBfT EXA^PLE OF AN AREA WHERE THE EDUCATIONAL 
SYSTEM LABORS MIGHTILY UTCER THE STRAIN OF IflPRECISE INSTOCTIONS 
FROM THE SOCIETY AT LARGE. ' 

Vte ARE USING A WORKING DEFINITION OF EQUITY RESEARCH WHICH 
KXJDS THAT SUCH STUDIES SHOULD FOSTER OUR UNDERSTANDING OF WAYS OF 
REDUCING THE PREDICTIVE VALUE OF RACE. SEX> AND SOCIO-ECONOMIC 
CLASS ON ACADEMIC ACHIEVeefT. LaST SPRING WE ANNOUNCED GRANTS TO 
BE AWARDED FOR DESEGREGATION STUDIES. FOR STUDIES ON BARRIERS TO 
EDUCATIONAL EQUITV FOR WOT^N. FOR CTUDIES IN MULTICULTURAL BILINGUAL 
EDUCATION AND FOR WORK IN WHAT WE HAVE CALLED EDUCATIONAL EQUITY 
THEORIES. In THAT LATER RATHER BROAD CATEGORY WE' CLEARLY r€ED 
THE APPUCATION OF MANY DIFFERENT DISCIPLINES TO. EXAMINE SUCH 
TOPICS AS: 

TT€ RELATIONSHIP BET^^ EQUAUTY -^JE-AOIES&^IIimiCATlON^ID... 

EDUCATIONAL RESULTS; 

mys OF ^EASURING"PR06RESS-0R^J^CK~0F'^T IFT ACHIEVING- EDUCATIONAL- 

EQUITYJ 

STUDIES OF WAYS IN WHICH VARIOUS KHJDS OF LEADERS.^ LfADERSHIP- 
STYLES -INFLUENCE EQUITY; 

m EXAMINATION -OF- OTHER MULXiaJLTI RAL. . MULIIETH?aCLSQCIETI£a„ 

AND WHETHER THEIR EXPERIENCES CAN BE USEFUL IN PmERICAN EDUCATION; ' ■ 

WE EVEN SUGGESTED THE POSSIBIUTY OF A STUDY WHICH WOULD 
ASSESS WAYS IN WHICH OUR KNOWLEDGE OF DIET AND NUTRITIOW HAVE AN 
EFFECT ON EDUCATIONAL SUCCESS AI€> WHETHER THESE FACTORS III GHT BE 
IMPORTATfT IN DETERMINING INEQUITIES IN EDUCATIONAL AailEVEMBrT^ - - 



The range of issues raised by twis single question of educational 
auiTY is> AS you can sbBj very crept. Yet it is clearly a m^E of 

QUESTIONS WHICH OUR EDUCATIONAL SYSTEM MUST ADDRESS IF IT IS TO PRO- 
GRESS TOWARDS THOSE GOALS. ThE RANGE ALSO IS SUGGESTIVE OF THE VALUE 
OF EDUCATIONAL STUDIES IN THE BROAD DEFINIT.'ON WHICH AESA BRINGS TO 
TTC TERM. 

In ESSENCE^ I AM SUGGESTING THAT THER!: IS A FORTUITOUS FIT 
BEIWEN THE rEED OF OUR SOCIETY TO CLARIFY ITS EDUCATIONAL GOALS AND THE 
EXPERTISE IN THE STUDY OF EDUCATION AND SOCIETY REPRESENTED IN THIS 

Association. I know that this phenomenon is not serendipitous^ that - 

MANY of you have LABORED U:NG TO iMSURE THAT THERE EXISTS A MEANS FOR 
THE ENTIRE RANGE OF TRADITIONAL SCHOLARSHIP" TO BE APPLIED TO THE BROAD 
ISSUES OF EDUCATION. 

• As I THINK OF MY EXCITING DAYS AS AN ASSISTANT IN PROFESSOR BUfTS' 

School and Society course^ and as I review the progress we have made- 

IN THE field of EDUCATIONAL STUDIES^ I AM BOTH PROUD OF THE WORK WHICH 
has BEEN DONE -lU THIS -FIELD/- AND l~m OPTIMISTIC -ABOtlT 'THE -FUTURE -OF - - 
EDIJCATIONAL STUDIES^ IJDdlNK WEMAY-BE.,NEARING-A^TIMS.WHEN XlUR- INTRA---^ 
MURAL DISPUTES ABOUT ACADEMIC LEGiTJMAC^VttU-.-BE-.BEHl^aJS>.-AND--W^ 
THE CCWELUNG FORCE OF THE" "NEED FOR EDUCATIONAL" STUDIES-IARDT-IIHE" WORK - 
WHICH ALL OF YOU HAV& BEEN rDOm.-TB. ENSURE ;TH5ff;;SUai .5TUDIES^-ARE-AN^:^ 
IMPORTANT PART. OF T>£ .ACADEMIC. LANDSCAP£-.^WILL JyiEAN^nWtT3HlS-W^ WltLrr. 
BE AN INTEGRAL PART OF LIBERAL EDUCATION IN AMERICA. 

Thank YOU. 



